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C.2  CURRICULUM  STANDARDS: 
ILLUSTRATIONS  OF  LEVELS 


Section  C.l  sets  out  levels  of  language  and 
specific  learner  expectations  in  a  matrix  that 
portrays  language  learning  for  ECS/elementary 
school  students.  Language  demonstrated  at  each 
of  the  seven  levels  is  described  and  illustrated 
here  in  Section  C.2. 


This  section,  Illustrations  of  Levels  is  intended 
to  assist  teachers,  parents  and  students  in 
developing  a  clearer  picture  of  what  is 
expected  at  each  language  level  and  the 
progression  from  level  to  level. 


Section  C.2  contains: 

•  a  description  of  the  features  of  language  for 
each  level 

•  samples  demonstrating  students'  oral  and 
written  language,  arranged  according  to  the 
levels  set  out  in  C.l 

•  analysis  of  each  sample  that  shows  the 
connection  between  the  Specific  Learner 
Expectations  from  C.l  and  the  language 
demonstrated  in  the  sample. 


The  demonstrations  of  language  included  in 
Section  C.2  were  collected  from  multiple  sources 
and  from  students  of  varying  ages  and 
backgrounds. 

These  demonstrations  of  language  are  presented 
in  video  and  print  format. 

•  In  the  video  program  entitled  Language 
Learning:  Levels  of  Performance,  various 
levels  of  student  oral  language  are 
demonstrated  in  writing  conferences, 
responses  to  literature,  and  class  discussion. 


•  In  the  print  reference  set,  the  samples  are 
grouped  into  three  categories:  storytelling, 
personal  experience  and  opinion/persuasion/ 
argument. 

The  Diagnostic  Reading  Program,  with  its  new 
language  learning  supplement,  can  be  used  as  a 
companion  resource  to  Section  C.2.  It  enables 
teachers  to  gather  and  interpret  information 
about  student  reading  processes  in  a  systematic 
way  and  to  select  appropriate  instructional 
activities  to  assist  students  in  their  continuing 
development. 


DRAFT 
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DETERMINING  A  LEVEL 

The  following  illustrates  how  the  Specific  Learner  Expectations  from  Section  C.l  were  used  to 
determine  the  level  of  language  demonstrated  in  samples  included  in  the  video  program  and  print 
reference  set  of  Section  C.2. 


Stepl 

A  feature  of  language  in  the  sample  was  selected  and  matched  to  the  corresponding  SLE  in  Section 
C.l.  The  span  of  levels  for  the  SLE  was  identified. 

Example: 


LEVEL 3   LEVEL 4   LEVEL 5   LEVEL 6  [ LEVEL  7 


LEVEL  1        LEVEL 2 


M.l 


Lnt  roduce  and  elaborate  on  an  idea     focus  their  writing  and  speaking  on  a 
in  taeir  writing  and  speaking,  topic  or  theme  by  connecting 

introduction,  development  and 

conclusion. 


In  Section  C.2,  this  information  appears  as: 
12     3    4    5    6    7 


M.l 


Introduces  and  elaborates  on  an  idea 


•  The  letter  and  number  at  the  left  identify  the  Specific  Learner  Expectation  selected  from 
Section  C.l  for  use  in  analysis. 

•  The  shaded  boxes  indicate  the  span  of  levels  at  which  the  skill  (SLE)  is  expected  to  be 
demonstrated. 

•  The  comment  on  the  right  briefly  describes  what  the  student  can  do  in  accordance  with  the  SLE. 

Step  2 

A  level  of  language  is  not  determined  on  the  basis  of  one  SLE,  but,  rather,  by  taking  a  number  of  SLEs 
into  consideration.  Therefore,  using  the  above  procedure,  information  was  recorded  for  a  number  of 
selected  features  of  the  language  sample. 


SLE         LEVEL(S) 

12     3    4    5    6    7 


M.l 

H.9 

1.4 

1.3 

M.2 

M.4 

M.10 

SLE  DESCRIPTION 


Introduces  and  elaborates  on  an  idea. 

Uses  a  title  to  indicate  what  is  to  come. 

Focuses  on  important  ideas  related  to  the  topic. 

Summarizes  ideas  and  information. 

Links  ideas  using  cause  and  effect  relationships. 

Retells  an  experience  from  another  participant's  point  of  view. 

Applies  knowledge  of  common  spelling  patterns. 
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Step  3 

Looking  at  the  levels  for  the  SLEs  as  a  whole,  a  common  level  or  levels  of  language  could  be  identified 
and  highlighted. 


SLE 


M.l 

H.9 

1.4 

1.3 

M.2 

M.4 

M.10 


LEVEL(S) 

12     3    4     5     6     7 




— 

::::':; 

:'  ■:'■  : 

:: :  :: 

SLE  DESCRIPTION 


Introduces  and  elaborates  on  an  idea. 

Uses  a  title  to  indicate  what  is  to  come. 

Focuses  on  important  ideas  related  to  the  topic. 

Summarizes  ideas  and  information. 

Links  ideas  using  cause  and  effect  relationships. 

Retells  an  experience  from  another  participant's  point  of  view. 

Applies  knowledge  of  common  spelling  patterns. 


•     Here,  darker  shading  has  been  added  to  show  that  Level  4  is  the  level  common  to  the  observed 
language  behaviours.  This  indicates  that  Level  4  is  the  level  of  language  in  this  sample. 


The  level  of  performance  demonstrated  in  a  language 
sample  is  the  one  that  is  common  to  the  specific 
learner  expectations  observed. 


In  language  samples  exhibiting  characteristics  of  various  levels,  Step  3  resulted  in  a  mixed  profile  of 
levels.  This  is  illustrated  below. 


SLE         LEVEL(S) 


12     3    4    5    6    7 


H.9 

N.3 

1.4 

F.2 

M.5 

M.3 

M.6 

M.10 

M.ll 

SLE  DESCRIPTION 


Uses  a  title  to  indicate  what  is  to  come. 

Tells  personal  experience  as  an  anecdote. 

Organizes  ideas  around  a  topic. 

Experiments  with  words  and  sentences. 

Varies  sentence  beginnings. 

Uses  complete  sentences. 

Has  subject/verb  agreement. 

Applies  knowledge  of  common  spelling  patterns. 

Forms  distinguishable  letters  in  handwriting. 
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CLASSROOM  APPLICATION 


It  is  important  to  keep  in  mind  that: 


A  student's  independent  level  of  language  is  a 
compilation  of  what  the  student  knows 
about  language  and  can  do  with  language 
without  assistance  or  input  from  others. 


In  order  to  estimate  a  student's  independent 
level  of  language,  numerous  samples  need  to  be 
collected  or  observed  that  reflect  a  broad, 
integrated  picture  of  language: 

•  as    the    student    reads,    writes    and 
communicates  orally 

•  over  an  extended  period  of  time 

•  in  a  variety  of  situations  or  contexts  across 
the  curriculum 

•  with  various  language  forms  and  formats. 

This  collection  of  samples  should  eventually  be  of 
sufficient  numbers  and  types  to  illustrate  most  of 
the  SLEs  from  C.l. 

The  level  of  language  students  exhibit 
independently  is  generally  somewhat  different 
from  that  in  cooperative  learning,  conferencing 
and  guided  lesson  situations. 


A  level  of  language  is  not  necessarily 
related  to  the  student's  age,  grade  or  year  in 
school.  It  is,  however,  generally  true  that 
the  older  a  student,  the  higher  the  level  of 
language  proficiency. 

A  level  of  language  performance  can  be 
estimated  for  an  individual  student 
regardless  of  ethnic  or  language 
background,  learning  difficulties, 
exceptional  progress  or  special 
programming. 

The  SLEs  selected  for  analyzing  a  single 
language  sample  will  vary  with  the  type  of 
language  sample  and  the  purpose  of 
analysis. 

It  is  not  unusual  to  find  that  one  student's 
language  exhibits  characteristics  of  more 
than  one  level.  A  profile  of  any  individual 
student's  current  language  often  resembles 
a  jagged  line. 


By  having  information  about  what  students 
know  and  can  do,  teachers  can  plan 
appropriate  lessons  and  activities  that  will 
assist  students  in  moving  on  to  the  next 
level  of  language. 
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REFERENCE  SET  OF  STUDENTS'  WRITTEN  LANGUAGE 


In  this  reference  set  are  samples  of  student 
writing  representative  of  language  from  pre- 
level  1  to  post-level  7.  Also  included,  are 
samples  in  which  a  mixture  of  levels  is  evident. 

Introducing  each  of  the  levels  from  1  to  7  is  a 
page  entitled  Features  of  Language  briefly 
describing: 

•  techniques  and  strategies 

•  conventions 

•  uses 

of  language  demonstrated  at  that  level. 
Emphasis  is  placed  on  features  most  likely  to  be 
particularly  evident  in  written  samples  and  ones 
that  set  the  level  being  described  apart  from  the 
previous  level.  The  pre-level  1  and  post-level  7 
samples  are  displayed  without  commentary  or 
analysis. 

With  the  language  samples  for  levels  1  to  7; 

•  Specific       Learner       Expectations 

demonstrated  in  the  writing  are  noted. 

•  The  span  of  levels  at  which  the  SLEs  are 
expected  to  be  demonstrated  is  indicated. 

•  Anecdotal  comments  are  made,  with  the 
highlighted  words  in  the  commentary  giving 
the  essence  of  the  corresponding  SLE. 

•  The  overall  level  of  language  for  each 
sample  is  approximated,  using  the 
procedure  described  on  the  previous  pages. 

Of  the  many  types  of  writing  that  students 
engage  in,  the  ones  selected  for  inclusion  in  this 
reference  set  are  storytelling,  personal 
narration,  and  opinion/persuasion/ 
argument.  At  each  level,  all  three  types  are 
presented  together.  There  may  not  always  be  a 
clear  distinction  between  the  types  of  writing  at 
the  very  early  levels. 


These  samples  and  the  descriptions  of  the 
features  of  language  for  each  level  can  be 
photocopied  and  laid  out  in  a  matrix  to  clearly 
portray: 

•  the  progression  of  language  from  level  to 
level 

•  many  characteristics  of  language  at  each 
level. 


For  the  analysis  work  in  Section  C.2,  Specific 
Learner  Expectations  were  selected  from  C.l 
that  were  likely  to  be  demonstrated  through 
written  language  samples.  The  diagram  below 
lists  the  concepts  in  C.l  from  which  these  SLEs 
were  taken. 
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The  chart  below  provides  an  outline  of  many  of  the  Specific  Learner  Expectations  selected  for 
use  in  analyzing  samples  in  the  reference  set  on  the  following  pages.  These  SLEs  may  or  may  not 
make  specific  reference  to  writing. 

Students: 


E 
X 
P 
L 
0 
R 
E 

A.l 
D.4/5 

E.4/5 

Engage  in  writing  activities. 

Use  text  and  typographical  features. 

Use  cueing  systems. 

C 
0 

N 
S 
T 
R 
U 
C 
T 

F.2 

F.5 
G.3/4 
H.3/7 

H.6 
H.8/9 

H.IO 

H.11/12 

1.4 

1.5 

Experiment  in  representing  ideas. 

Keep  ideas  flowing  by  using  temporary  spellings. 

Use  figurative  language  and  visual  images. 

Determine  purpose,  theme,  feelings,  attitude,  mood. 

Use  techniques  to  create  humour. 

Use  techniques  to  provide  background  information,  assist  in  prediction  and 

create  anticipation. 

Recall  events  and  recognize  relationships  in  both  fiction  and  non-fiction. 

Recognize  and  develop  characters  in  a  story. 

Summarize,  paraphrase,  organize  and  focus  ideas. 

Draw  conclusions  and  make  generalizations. 

C 
0 

M 

M 

U 

N 

I 

C 

A 

T 

E 

L.l 

M.l 
M.2 

M.3/4/5 

M.6 

M.7 

M.8 

M.9/10 

M.ll 

N.3 

N.4 

N.6/8 

N.9 
N.IO 

Express  viewpoint  whether  accepted  or  contrary. 

Introduce,  elaborate  on  and  focus  ideas. 

Link  ideas,  using  techniques  appropriate  to  purpose. 

Organize  ideas,  using  various  sentence  structures,  with  appropriate 

punctuation. 

Produce  grammatically  correct  sentences. 

Refine  and  polish  word  choices. 

Use  speech  or  dialogue  with  punctuation. 

Develop  in  spelling  ability. 

Develop  handwriting  skills. 

Retell  personal  experiences  as  anecdotes,  narratives  and  memoirs. 

Take  another  perspective. 

Develop  persuasive  arguments,  express  opinions  and  provide  support  for 

both. 

Compose  stories  with  structure. 

Use  dialogue  to  advance  plot  and  develop  character. 

Note:    It  is  important  to  refer  back  to  Section  C.l ,  Specific  Learner  Expectations, 

•  to  read  the  above  abbreviated  statements  in  the  context  of  their  Concepts  (A-N) 

•  to  note  the  variations  in  each  SLE  at  the  different  level  spans 

•  to  locate  other  SLEs  that  might  apply  to  a  particular  language  sample  being  analyzed. 
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DISPLAY  OF  LANGUAGE  SAMPLES: 
PRE-LEVEL  1 

Children  imitate  what  they  see  readers  and 
writers  doing.  Prior  to  level  one,  they  turn  the 
pages  of  a  book,  tell  a  story  as  they  look  at  the 
pictures,  and  use  writing  tools  to  make  marks  on 
paper.  These  marks  are  used  to  convey  meaning. 
Drawings  and  scribbles  appear  along  with  some 
recognizable  letters  they  have  seen  in  books,  in 
signs,  television  and  in  their  names.  In  telling 
about  their  drawings  and  marks  on  the  page, 
children  relate  their  story  and  ideas. 
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PRE-LEVEL  1 
Storytelling/Personal  Experience 


ft*gh  * 


"Hit 


£0' 


.W*n»  /-arju      the       cco*^ 


Child's  dictated  composition: 

"I  like  to  call  my  friends  over  to  play.  We  play  all  day.  We  like  to  push  each  other  on  the  swing.  We 
play  on  the  slide.  When  are  the  cookies  going  to  be  ready?  Right  now!  Ohyay!" 
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PRE-LEVEL  1 
Personal  Experience 


Child's  dictated  composition: 

Page  1     -   "One  sunny  day  I  went  to  the  park." 

Page  2     -   "And  a  big  wind  came  so  I  ran  home." 

Page  3     -   "And  I  went  home  for  hot  chocolate  and  cake." 
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PRE-LEVEL  1 
Opinion/Statement 


Child's  dictated  composition: 

"I  feel  good  about  my  first  day  of  school.' 
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FEATURES  OF  LANGUAGE:  LEVEL 1 

Children  are  continually  using  language  in  ways 
that  move  them  toward  becoming  competent 
readers  and  writers.  At  level  one,  children 
experiment  with  pictures,  diagrams,  symbols, 
letters,  words  or  phrases  as  a  means  of 
expressing  themselves.  Their  ideas  come 
directly  from  personal  interests  and  experiences. 
Their  compositions  show  some  form  of  structure 
such  as  opening,  events  and  closing. 
Illustrations  are  often  used  to  extend  the 
thoughts  they  present  in  writing  or  speaking. 

At  this  level,  children  have  a  growing  sense  of 
how  to  use  print  in  communicating  ideas.  They 
produce  symbols,  single  letters  and  groups  of 
letters  to  represent  words.  Some  of  these  words 
are  recognizable.  These  word  representations 
are  presented  in  units  of  meaning  that  may  or 
may  not  be  marked  by  capitalization  or  end 
punctuation. 

Language  at  level  one  is  used  informally  to 
communicate  personal  ideas.  Children  use 
language  to  retell  personal  experiences  as 
anecdotes,  relate  stories,  express  opinions  or 
concerns,  explain  how  to  do  something  and 
provide  a  persuasive  argument.  These  uses  of 
language  continue  on  into  the  next  two  or  three 
levels. 
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LEVEL  1 
Storytelling 


Age:  5 


Child's  dictated  composition: 

"Once  there  was  a  space  ship. 
It  got  shot.  It  blew  up." 
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SLE 


LEVEL  (S) 


SLE  DESCRIPTION 


A.l 
N.9 

H.9 

1.4 

M.3 

F.2 

E.4 

M.ll 


12     3    4     5     6     7 


The  child  engages  in  a  writing  activity. 

The  story  created  has  a  structure  of  an  opening, 
events  and  conclusion. 

The  picture  is  an  integral  part  of  the  story,  showing 
what  is  happening. 

Both  the  story  and  the  picture  are  organized  around 
the  topic  of  the  space  ship. 

The  ideas  are  expressed  in  three  units  of  meaning  or 
sentences. 

The  word  "boo"  demonstrates  the  child's 
experimentation  with  letters  and  words. 

The  composition  illustrates  what  the  child  has  learned 
from  his  or  her  experiences  with  sounds,  letters  and 
words. 

The  manuscript  letters  are  distinguishable. 
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LEVEL  1 
Personal  Experience 


Age:  5 


Child's  dictated  composition: 

"I  lost  one  tooth.  I  put  it 
under  my  pillow. 
I  got  a  loonie." 
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SLE 


LEVEL  (S) 


SLE  DESCRIPTION 


A.l 
H.9 

N.3 

H.10 
1.4 

F.2 

E.4 

M.3 
M.ll 


12     3    4    5     6    7 


The  child  engages  in  a  writing  activity. 

The  illustration  is  an  important  part  of  the  story  for  it 
shows  the  missing  tooth. 

The  child  retells  a  personal  experience  as  an 
anecdote. 

The  child  recalls  a  series  of  events. 

The  events  and  the  illustration  focus  on  the  topic  of 
the  lost  tooth. 

The  child  experiments  with  letters  and  words  to 
represent  his  or  her  experience. 

Experience  with  sounds,  letters  and  words  is  evident 
in  the  way  the  child  has  presented  the  anecdote  in 
print. 

The  ideas  are  expressed  in  an  extended  unit  of 
meaning  that  ends  with  a  period. 

The  handwriting  shows  identifiable  letters. 
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LEVEL  1 

Opinion 


Age:  6 


r    Y^\  5   l^ai^c.    m^'ilZ 


f^K  rA  rxiivi/    rsH 


HUZB  fSL   SL^ZZ  HE 


Cm  ^ik/  DB    H&/fi 


I  M^fuL 


Child's  dictated  composition: 

"I  think  bears  have  fun  catching  fish  hunt  for  butterflies  roll  down  the  hills.  The  End." 
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SLE 


LEVEL  (S) 


SLE  DESCRIPTION 


F.2 

H.9 

A.l 

N.8 

1.4 


1     2     3    4     5    6     7 


N.9 
E.4 

M.ll 


In  this  piece  of  writing,  the  child  experiments  with 
pictures,  letters,  sounds  and  words  as  a  way  of 
representing  ideas. 

The  picture  of  a  bear  is  an  integral  part  of  the 
composition. 

The  child  engages  in  a  writing  activity. 

He  or  she  expresses  the  opinion  that  bears  have  fun 
doing  certain  things. 

The  ideas  are  organized  around  a  topic.  They  begin 
with  the  introductory  statement  "I  thik  bears  haiv 
fun",  followed  by  a  listing  of  things  they  do,  and 
concluding  with  "The  Eub"  (The  End). 

This  composition,  therefore,  has  a  story  structure. 

The  child  has  used  experiences  with  sounds,  letters 

and  words  encountered  in  reading  to  assist  in  writing 
the  words  here. 

The  child  forms  many  distinguishable  letters. 
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FEATURES  OF  LANGUAGE:  LEVEL  2 

At  level  two,  using  some  form  of  structure  such 
as  opening,  events  and  closing,  children  continue 
to  organize  their  talk  and  writing  around 
personal  experiences  and  interests.  Illustrations 
are  often  an  integral  part  of  the  composition. 
Children  experiment  with  words,  including 
compounds  and  root  words,  as  part  of  their 
developing  vocabulary.  They  try  using  various 
sentence  structures  in  their  writing  and  talk. 
Ideas  can  be  linked  using  connectives  of  time 
(next,  after  .  .  .)  or  space  (by,  next  to  .  .  .). 
Children  use  speech  and  dialogue  in  writing  and 
play  with  the  sounds  of  language,  by  using 
onomatopoeia  or  alliteration. 

As  they  use  language,  children  become 
increasingly  competent  with  conventions. 
Children  apply  what  they  know  about  words  and 
sounds  to  create  temporary,  but  recognizable, 
spellings  of  words  frequently  used  in  reading  and 
writing.  They  are  able  to  identify  these  non- 
standard spellings  when  editing  their  work. 
Word  analysis  strategies  are  applied  in 
sound/symbol  relationships  and  in  writing  words 
such  as  compounds  and  root  words.  Ideas  are 
organized  into  units  of  meaning,  possibly  with 
capitalization  and  end  punctuation. 
Distinguishable  letters  are  used  in  writing 
words. 

Children  continue  to  use  language  in  the 
personal  and  informal  ways  noted  in  level  one. 
As  well,  they  write  informal  letters  (invitations 
and  thank  you  notes)  using  conventional 
formats.  At  this  level,  language  begins  to  be 
used  in  some  ways  that  will  continue  through  the 
rest  of  the  levels:  to  track  and  record  learning, 
present  findings  from  personal  research  and 
share  personal  responses  and  interpretations  to 
what  has  been  read,  seen  or  heard. 
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LEVEL 2 

Storytelling 


Age:  6 


prA 


^  He    ran  '^ife^i^ 

(\wd  Me  tors 
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LEVEL  (S) 
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M.l 


H.9 


1.4 


N.9 


M.3 


M.9/10 


E.4 


M.ll 


1     2     3    4    5    6    7 


In  this  piece  of  writing,  the  child  introduces  and 
elaborates  on  the  idea  of  a  fox  going  into  the  woods. 

The  illustration  shows  the  two  characters,  thus 
providing  an  indication  of  what  the  story  is  about. 

All  the  ideas  here  are  organized  around  the  action 

between  these  two  characters. 

The  story  is  told  within  a  structure  going  from  the 
opening  sentence,  to  a  series  of  run-on  events,  then 
concluding  with  "...  He  ran  away  from  him." 

The  writer  has  organized  the  ideas  into  units  of 
meaning  that  constitute  two  sentences,  with  the  first 
one  having  a  capital  letter  at  the  beginning,  and  end 
punctuation. 

The  spelling  of  frequently  used  vocabulary  words  is 
recognizable. 

Changing  of  the  vowel  in  "him"  from  an  "a"  to  an  "i"  is 
one  indication  of  use  of  a  sound/symbol 
relationship. 

The  child  generally  forms  distinguishable  letters. 
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LEVEL  2 
Personal  Experience 


Age:  6 


J  &  fl  U  A  rp  24  1^5 


The  SUn   ouT-   /T;  i/as  ^MOl/rc 

A\joana,/7iy  s/ser  Wer  swwim 

or)  oarsUin  s^t    It  MXS  Fu/f 
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LEVEL  (S) 


SLE  DESCRIPTION 


12     3    4    5    6    7 


D.4 

C.3 
1.4 

N.3 

N.9 
H.9 

F.2 

M.3 

M.10 

F.5 

E.4 
M.ll 


This  is  likely  a  journal  entry,  with  the  date  of 
"January  24, 1992"  used  as  a  heading. 

The  child  writes  about  a  personal  experience. 

The  composition  is  organized  as  the  events  of  a 
particular  summer  day  are  recalled. 

The  child's  thoughts  are  presented  as  an  anecdote. 

The  description  of  what  went  on  that  day  is 
structured  to  include  an  opening,  events  and  ending. 

The  illustration  showing  the  children  on  the  swings 
suggests  what  is  in  this  composition. 

The  child  has  experimented  with  words  and  sentence 
structures. 

The  ideas  are  organized  into  what  can  be 
distinguished  as  sentences. 

Recognizable  spellings  of  frequently  used 
vocabulary  words  appear  throughout. 

By  looking  at  the  correct  letters  in  temporary 
spellings  such  as  "siser",  for  "sister"  and  "threr"  for 
"there",  it  can  be  determined  that  the  child  uses 
sound/symbol  relationships  in  working  out 
unknown  spellings. 

The  handwriting  consists  of  distinguishable  letters. 


Language  Learning  (Elementary)  C.41 


LEVEL  2 
Opinion 


Age:  6 


cAinoe>aut\ 
(V\y    -HhuWf  dif&orfr  is  Coryf  UsvAf^S.  BeK^5e    Aecon 

ec&o^  -ffrm     Cne^ees.  -Re  eats  parrfe.  -Be  w/|l 

nr\oo  vtm        lend, 
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SLE 


LEVEL  (S) 


SLE  DESCRIPTION 


N.6 
C.3 
D.4 

H.9 

N.9 

M.3 

F.5 

M.10 
E.4 

M.ll 
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The  child  develops  a  persuasive  argument. 

It  is  built  around  a  topic  of  personal  interest. 

At  the  top  of  the  page  is  printed  the  word  "dinosaur" 
which  acts  as  the  title  for  this  written  piece. 

The  illustration  ties  in  with  the  title  and  what  is  in 
the  composition. 

The  composition  has  structure,  as  the  author  states 
"My  fravrit  dinosaur  is  Corythosurus"  and  follows  this 
with  three  reasons. 

Ideas  are  presented  in  thought  units,  most  of  which 
are  complete  sentences  with  capitalization  and 
periods. 

The  child  has  used  temporary  spellings  for  many 
words  to  keep  ideas  flowing. 

Most  of  these  spellings  are  recognizable  ones  and 
indicate  the  use  of  sound/symbol  relationships,  as 
in  the  words  "Bekuse",  "enemees"  and  "fravrit". 

The  handwriting  is  consistent  in  size,  shape, 
orientation  and  spacing. 
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FEATURES  OF  LANGUAGE:  LEVEL  3 

A  combination  of  familiar  and  newly  acquired 
aspects  of  language  is  seen  at  level  three. 
Children  continue  to  experiment  with  words, 
sentence  and  composition  structures  and  the 
literary  devices  of  alliteration  and  onomatopoeia 
as  in  the  two  earlier  levels.  Illustrations  may 
still  be  used  to  provide  further  insight  into  their 
composition.  Children  organize  their  talk  or 
writing  around  a  topic  of  personal  interest  and 
elaborate  on  it.  They  generally  link  their  ideas 
using  already  familiar  connectives  of  time  and 
space.  When  editing,  they  refine  and  polish  word 
choices  by  using  descriptive  verbs  and  nouns. 
Speech  or  dialogue  can  be  used  at  this  level  to 
advance  the  plot  in  a  story.  Children  begin  to 
draw  conclusions  as  they  reflect  upon  new 
information  and  ideas.  They  revise  their  initial 
writing  drafts  by  adding  to  or  expanding  on  ideas 
or  information. 

Language  at  this  level  is  organized  in  complete 
sentences  marked  in  writing  by  capitals,  periods 
and  question  or  quotation  marks.  Commas  in 
dates  and  addresses,  and  periods  in 
abbreviations  are  used.  Subjects  and  verbs 
within  sentences  usually  agree.  Using  their 
knowledge  of  words  and  sounds,  children  create 
recognizable  temporary  spellings  for  words  they 
are  unsure  of.  In  editing,  they  can  identify  these 
non-standard  spellings.  Handwriting  shows  a 
consistency  in  size,  shape,  orientation  and 
spacing  of  the  letters  in  words. 

Added  to  writing  informal  letters,  expressing 
personal  thoughts  and  presenting  personal 
research  findings  are  some  new  uses  of  language. 
At  this  level,  children  present  persuasive 
arguments  that  are  logically  supported.  They 
provide  directions,  explain  rules  and  guidelines 
and  retell  a  series  of  connected  experiences  as  a 
narrative.  Experiences  can  be  related  from  the 
point  of  view  of  another  person.  Children  begin 
to  synthesize  related  ideas  and  information  in 
summaries. 
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LEVEL  3 
Storytelling 


Age:  8 


Xh&        Confer       bvA™7       Was       3/nall     and  Very      ^V, 
tfe    dd\\tr&     car*iy  and   cltfhes    4o     everyone* 
The    witch    vOa^H    happy  bfrcavAc*   -|-V\e     rabbit     aave     +We 
w;+ch     Coal     and   not     cafldy    *r   clo+hd         S^c    m'ofcd     a 
m*9i&    poshone.     The  witch     p<*t  the    poshor\£  in  tU 
m\te    *$     the  roed      and   the  rabbH    •*">**      bY>t 
-thfee    times.  The  Mrt     time      the     rabbit    olranK 
-VV\e  pt£*xon&    and     with     a  grate  poaf|   the,  rabbit 
turned       mte>      a      balder  /y\an     pmcKer*      The     dot) 
rar\a«ira^-     The      dog      took.    olot!nesA  -w 
clotty      \\r>e.   Uo      got    loOOO      6arfcwj   Uwjs 
of    cAo-rVves.    The       ckfedkf\      Saw  the   dog 
c*r*X        th*y      AA^ed     a    wajiJEfe  poS^one     cxrd  the 
dbg     ctr  anK   ft     and        ftc     Was     a  r^bbi't    a*^. 
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SLE 


LEVEL  (S) 


SLE  DESCRIPTION 


M.l 

N.9 

1.4 
M.3 

G.3 
G.4 

M.6 
F.3 
F.5 

E.4 

M.10 
M.ll 


12     3    4    5    6    7 


t      9 

§n 

II! 

The  writer  introduces  the  Easter  bunny  in  the  first 
sentence  and  then  elaborates  on  things  that  take 
place. 

The  composition  of  this  story  shows  a  clear  structure 
including  introduction  of  a  situation,  events  and 
resolution. 

The  sequence  of  events  is  organized  around  what 
happens  between  the  witch  and  the  Easter  bunny. 

The  events  are  presented  in  complete  sentences, 
most  of  which  are  marked  by  capitalization  and 
periods. 

Onomatopoeia  is  used  in  expressions  like  "grate 
pouft",  and  "zoomed". 

Use  of  this  literary  device  and  other  descriptive  words 
enhance  the  writing  and  help  the  reader  form  visual 
images. 

The  sentences  are  grammatically  correct  in  subject/ 
verb  agreement. 

The  child  has  let  the  creation  and  expression  of  ideas 
flow. 

Temporary  spellings  such  as  "midel",  "delivrd"  and 
"balder  man  pincher"  (doberman  pinscher)  have  been 
used. 

In  these  temporary  spellings,  application  of  sound/ 
symbol  relationship  can  be  noted. 

This  makes  most  of  the  words  recognizable. 

Handwriting  is  consistent  in  size,  shape,  orientation 
and  spacing. 


Language  Learning  (Elementary)  C.47 


LEVEL 3 
Personal  Experience 


Age:  7 


X   was  qT  4-he  r&StVv?  serrfcr 
on  S^day.   Wl^n  I  qo+  fhere 
H   Kadi   +o    picK  a  ntW>re. 
Tke  humbre  was  &,  My  car 
WenV  very  £ost.   X  caone 
»nSeKeani-  pla€?    TTigy 
aave   n>e    a    pln^  r'lbe^n 
and  X  got  a  lit+b 

ft* 
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SLE 


LEVEL  (S) 


SLE  DESCRIPTION 


N.3 
1.4 
N.9 

H.9 
M.3 
M.6 
F.3 

F.5 

M.10 
E.4 

E.5 
M.ll 


1     2     3    4    5    6     7 


The  writer  relates  a  connected  series  of  personal 
events. 

These  events  are  focused  on  the  topic  of  what 
happened  at  the  "rasing  senter". 

The  structure  of  this  narrative  includes  an  opening, 
the  events  that  took  place  over  a  period  of  time,  and  a 
conclusion. 

The  detailed  illustration  ties  in  with  the  described 
happenings  of  the  day. 

Ideas  are  organized  in  complete  sentences  with 
capitalization  and  end  punctuation. 

There  is  subject/verb  agreement  in  number  and 
person. 

A  focus  on  creating  and  expressing  ideas  is  possible  by 
using  temporary  spellings  when  needed. 

Most  of  these  spellings  are  recognizable. 

By  looking  at  the  spelling  of  such  words  as  "riben, 
terofe,  sekeant",  it  is  evident  that  the  child  has  used 
sound/symbol  relationships  to  assist  in  writing 
some  words. 

The  correction  of  "thay"  and  "plase"  indicates  that  the 
child  has  used  more  than  just  the  graphophonic 
cueing  system  and  recalls  what  the  word  looks  like. 

The  manuscript  letters  are  consistent  and  legible. 
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LEVEL 3 
Persuasion 


Age:  8 


S\^ZO<,    A'Z-zcx       pfZZGl 


J.        t\r\\r\qk  uou      should       eai" 

plzz.a>  because         }  t      ^°^         lo^s 

of Veqaf  ables cxodi     j£      uou       c/on-f 

&a± vjour        vegetables  tj  Q  u//      get 

s\  r  1/  .      ^)oi>     sWoulcf     feaf     pixxg 

because.       1+     5^av£5     A\sUi£         a.r\A 
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SLE 


LEVEL  (S) 


SLE  DESCRIPTION 


D.4 
N.9 

N.6 
1.5 

N.8 

F.2 

M.3 
M.6 
F.5 

E.4 

M.ll 


12     3    4     5    6     7 


This  piece  of  writing  is  given  a  title. 

There  is  structure  to  this  persuasive  argument,  for 
the  child  starts  with  the  words,  "I  thingk  you  should 
eat  pizza  because  ..."  and  then  lists  the  reasons. 

These  reasons  are  based  on  logical  thinking. 

The  child  draws  a  conclusion  based  on  what  is  known 
about  pizza,  vegetables  and  illness. 

The  definiteness  of  the  statements  indicates  that  this 
is  a  topic  of  great  personal  interest. 

The  writer  experiments  with  sentence  structures, 

trying  to  use  sentences  that  combine  ideas  and  start  in 
different  ways. 

The  ideas  are  organized  into  sentences  that  start 
with  a  capital  and  end  with  a  period. 

Subjects  and  verbs  in  the  sentences  agree  in  number 
and  person. 

Temporary  spellings  are  used  for  "thingk", 
"vegatables"  and  "dishis". 

From  these  words,  it  can  be  seen  how  the  child  uses 
sound/symbol  relationships  to  match  with  the  way 
he  or  she  pronounces  the  word. 

The  handwriting  shows  consistent  formation  of 
letters  in  words. 
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FEATURES  OF  LANGUAGE:  LEVEL  4 

At  level  four,  students  can  focus  on  main  ideas 
related  to  a  topic  and  provide  logical  support  for 
their  opinions  and  arguments.  They  compose 
stories  that  contain  elements  of  story  structure 
such  as  setting,  problem  or  conflict,  response  of 
main  character(s)  and  a  resolution  or  conclusion. 
Titles  consistently  become  an  integral  part  of  the 
composition  and  indicate  what  is  to  come.  In 
revising  initial  presentations,  students  choose 
stronger  nouns  and  verbs  and  add  to  or  expand 
on  ideas  or  information.  Descriptive  words 
including  some  idioms,  familiar  literary  devices, 
varied  sentence  beginnings  and  typographical 
features  such  as  indentation,  italics  or  boldface, 
add  interest  and  clarity  to  the  writing.  Students 
link  ideas,  using  cause  and  effect  relationships 
as  well  as  time  and  space.  They  often  bring  in 
speech  or  dialogue  to  advance  plot.  At  this  level, 
techniques  used  to  create  humour,  such  as  word 
play  and  puns,  may  be  introduced  into  their 
writing  and  talk. 

Sentences  at  level  four  are  complete  with 
capitalization,  correct  end  punctuation  and 
subject/verb  agreement.  Students  continue  with 
already  familiar  punctuation  in  addresses, 
abbreviations  and  dates.  They  make  predictable 
associations  between  letters  and  sounds,  apply 
common  spelling  patterns  and  use  common  root 
words  and  affixes.  From  level  four  on,  frequently 
used  vocabulary  words  are  spelled  correctly  in 
students'  written  responses  and  edited  writing, 
with  temporary  spellings  being  used  when 
needed.  Students  produce  manuscript  or  cursive 
writing  that  is  consistent  in  style  and 
orientation. 

In  using  language,  the  students'  frame  of 
reference  at  this  level  allows  for  a  wider,  though 
still  familiar,  range  of  topics  and  audiences.  This 
is  demonstrated  in  their  supported  persuasive 
arguments  or  opinions,  retellings  as  personal 
narratives  or  from  the  point  of  view  of  another 
participant,  explanations,  directions,  guidelines 
and  summaries.  At  level  four,  students  write 
friendly  letters,  using  conventional  format  and 
reports  that  include  a  table  of  contents  and 
section  headings. 
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LEVEL 4 
Storytelling 


Age:  9 


Wou    the  Crou;   Oo+  BlqcK 
Feathers 

Once      upon    ex.  "Hme  everything  was  qnzy. 
One  dew   ex  painter*     -pi^on^  cmo+Her    lanci 
came    Vo    pcxinV   +h/ngs.    Once      he 
■finished  pavnfmq  +he    lancteco^e  ^   s+&rted 
pa^+.ha    b/>ds>J  V^cxf    a  <?us^,      All 
+  he      birds   were  ^uaWr>c\    cxnd    perktna 
at     zoc\\  o^her.     FinaUv    when    tine  +us& 
c\nd  oocass    stopped,  out  o+  -frie   darkless 
stepped    the    crow,    *I'm    sor^v     fc>M+-   all 
that     is     left    is   black     f»iin+**  whispered 
the  painter.    "Thats  all  riqVit.  T  was 
qoioq    +o   cxslc   yo\x   \f  you    could  pa/nf  r^C 
blorK ;;  ^pfefJ    the   cro4    /fnd  thod's   hou; 
the  era*)  gaf   blacK  -feathers. 
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LEVEL  (S) 


SLE  DESCRIPTION 


H.9 

N.9 

M.8 

N.10 
E.6 

M.3 

M.5 

M.7 

M.6 

M.9 

M.10 

F.5 

M.ll 


1 

2 

3 

4 

5 

6 

7 

The  title  indicates  what  is  to  come  in  the  story. 

This  story  has  a  structure  that  includes  a  setting, 
problem,  response  of  main  character  and  a  resolution. 

The  crow  and  painter  dialogue  about  the  paint  that  is 
left. 

This  dialogue  advances  the  plot  of  the  story. 

Quotation  marks  are  placed  around  the  words  of  the 
speakers. 

Complete  sentences  are  used  and  marked  by  capitals 
and  end  punctuation. 

Sentence  beginnings  show  variation. 

Strong  verbs  are  used  throughout  ("whispered", 
"stepped",  "squawking",  "replied",  etc.).  The  noun 
"painter"  is  a  descriptive  one. 

The  sentences  are  grammatically  correct  with  verbs  in 
a  consistent  past  tense  ("were  pecking,  finished" 
etc.). 

Frequently  used  vocabulary  words  are  spelled 
correctly. 

Common  spelling  patterns  are  part  of  correctly 
spelled  words  such  as  "replied",  "stepped",  "That's", 
and  "painting". 

Temporary  spelling  of  the  word  "squaking"  was  used 
to  keep  ideas  flowing. 

The  manuscript  writing  is  consistent  in  style  and 
orientation. 
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LEVEL 4 
Personal  Experience 


Age:  8 


Holy*  Mol>f )What"  a  Soali* 
It    WoS       Our     1st  gome    aqairsf 
tta      Edmonton  S.  k    S hooters. 
Mij     t&Qm    UjQS  all    wondering  how 
Stronc    -thc^     were ,  XP    your 
lOonAerir^wMS-V).  Stands  -for  i-rs 
Seadina         Warehouse-  We    had 
an     hour     and    q     MC of  io& 
tvnne      $o     uje       decided   -to   houe, 
2-0    rnirurfes        Pun      "time. 
The       coach     had      ask&d  me 
to    be     in    net-  X     agreed ,  but 
orA\|        it    X      dvdtfr    hav/e 

"to         p\oy       ,n    3^  the 
Aact       aamc,  WneA     vue    got 
orv         "the        ice      vje   a// 
loofesd        at      +hc    other 
-tean->       and  -they    looked 
at       us.  "W^     Kad   gnscn  and 


^ellou>    jerseys    and    uue    ha& 
blue      ©imd  ujhite.       Xn 
"rne.       1        period    \*fc  vjuere 
Winrwha   ?>-to  1.    X  d\dnt    knexo 
now    X     uxxs    doing   So    locU 
Ae+.  Irx      4Ke  ^  pefved 


»a 


ft"      was    /0-h>&.     VOe  Kad 
Scored  1    goafe      Sll^ce    +Ke 
•First     per\od,  but  -then  agom 
tK&vj       Kad   scored    5.  I 
vjaS    cealy    tense      in  -Vhe 
lavt      period    thioWng  they 
were      Joinj     t&      cum   but 
vt    "Turned    oi/t     +-hc.y    Onl\j 
Scored    (  OjOoA  and  u>e  Scored  4. 
So  +he  Score   iuas  1*4*0  ~j.u)e 
Scored  -twice  ctf>    ona/wj  opals  aS 
4*her*v  From  -rhe/\  on  X  uJas-rhe 
©est  goalie  on  -rhe  team. 
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LEVEL  (S) 


SLE  DESCRIPTION 


H.9 
N.3 

1.4 

M.l 

1.5 

M.2 

F.2 

M.6 
M.4 

M.9/10 

F.5 

M.ll 


1 

2 

3 

4 

5 

6 

7 

The  title  provides  an  indication  of  what  is  to  come. 

In  this  narrative,  the  writer  retells  a  series  of 
personal  experiences. 

These  experiences  are  focused  on  important  events 
in  a  particular  hockey  or  ringette  game. 

The  idea  of  having  to  play  in  goal  is  introduced  and 
events  of  the  game  elaborated  upon. 

Based  on  what  happened  in  the  game,  a  conclusion  is 
drawn; "...  I  was  the  best  goalie  on  the  team." 

Some  of  the  events  show  a  cause  and  effect 
relationship. 

The  writer  experiments  with  words  and  sentence 
structures  and  finds  interesting  ways  of  expressing 
ideas. 

Subject/verb  agreement  is  evident  in  the  sentences. 

The  abbreviation  "S.W."  in  the  team  name  is  used 
with  correct  punctuation  and  the  meaning  explained. 

Correct  spellings  are  used  for  most  words  in  the 
composition,  many  of  them  showing  that  commom 
spelling  patterns  are  under  control. 

Temporary  spellings  of  "your"  (you're),  "seading" 
and  "realy"  allow  the  flow  of  ideas  to  continue. 

The  manuscript  writing  is  consistent  in  style  and 
orientation. 
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LEVEL 4 
Persuasion 


Age:  9 


U>anV\oa      more     aWoujance 


did       ujoS      X    asVs^ci 
h\qV\er      aUou>ance       buA 

swv 


SV\e      SoAd 


noV 


no. 
irv- 


*ror     a 
So      T: 

Q\au\      "Wve        Vw\«\a     room      ©^         /v\e>*\a«,     arx^ 
£n<W         aiyJi     XnV     ?e*      *v^   ***&    irM<jKer.u 
rK)e\Vtt  *    $a«V      ia\i     mo«*\     *Wi      muc\\       w\ore 
rtVx\ev/       dto      LjOt^     uxv*?  X     ^<xr\V     7    r*v*e 
dtoWctfS."    TKer\        rrw     mom  $avA    UW>  aW*V 
^V        57    Wtl\  o>X*x    X  5^d.     Arva4h^ 

yC\oyv\    -^0  qivje  rrve    ignore  allowance. 


-\ 


0 


ii 
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The  two-part  title  suggests  the  essence  of  this 
composition. 

The  writer  provides  logical  support  for  this 
persuasive  argument  in  the  form  of  a  series  of 
connected  negotiating  comments  between  mother  and 
child. 

The  negotiations  are  a  form  of  cause  and  effect 

statements  using  the  connectives  "but,  well  then,  so". 

Dialogue  is  used  to  relate  what  each  of  the 
negotiators  says. 

The  writing  is  focused  on  the  topic  of  needing  and 
getting  more  allowance. 

The  writer  has  experimented  with  words  and 
sentence  structures  to  present  this  persuasive 
argument  in  a  natural  and  conversational  way. 

Complete  sentences  that  are  capitalized  and  correctly 
punctuated  are  used  to  organize  ideas. 

Sentence  beginnings  are  varied. 

A  temporary  spelling  of  "anuf"  is  used  to  keep  ideas 
flowing. 

Frequently  used  vocabulary  words  are  spelled 
correctly. 

Manuscript  writing  is  consistent  in  formation  and 
spacing. 
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FEATURES  OF  LANGUAGE:  LEVEL  5 

Language  at  level  five  exhibits  understanding  of 
the  features,  organization  and  distinguishing 
characteristics  of  books,  news  reports, 
advertisements  and  various  genre.  Students 
continue  to  use  titles  to  indicate  what  is  to  come 
and  typographical  features  such  as  indentation, 
italics  or  underlining  for  clarity  or  emphasis. 
They  focus  on  selected  important  ideas  and  use 
them  to  connect  the  introduction,  development 
and  conclusion  of  their  composition.  They  still 
vary  sentence  beginnings,  link  ideas  by  using 
cause  and  effect  relationships  and  use  idioms  and 
strong  or  descriptive  nouns  and  verbs  to  achieve 
desired  effects.  Techniques  such  as  flashback 
and  dialogue  are  used  to  provide  insight  into  the 
development  of  plot,  theme  and  character. 
Responses  of  main  characters  and  relationships 
between  setting,  events,  characters  and  ideas  are 
included  in  compositions.  In  this  way,  students 
may  show  a  change  or  growth  in  the  main 
character(s)  of  a  story.  Particular  effects  are 
created  through  the  use  of  simile,  hyperbole, 
word  play  and  puns.  Students  continue  to  revise 
initial  writing  drafts  by  adding  to  or  expanding 
on  ideas  or  information. 

In  addition  to  continued  application  of 
established  spelling  and  handwriting  skills, 
students  now  demonstrate  competency  with 
other  conventions.  They  combine  similar  ideas 
within  sentences,  using  conjunctions  and 
appropriate  punctuation.  In  lists,  they  make 
appropriate  use  of  commas  and  colons. 
Quotation  marks  and  paragraphs  indicate  new 
speakers  in  written  dialogue.  Verb  tenses  are 
consistent  within  a  passage  and  correct  pronoun 
referents  are  used. 

At  level  five,  students  communicate  to  entertain, 
inform,  persuade  and  provide  directions, 
guidelines  or  explanations.  They  can  write  or 
speak  to  express  a  particular  point  of  view, 
attitude  or  feeling.  They  draw  conclusions, 
predict  what  might  happen  next,  and  defend  or 
support  their  opinions  or  interpretations. 
Information  and  ideas  from  various  sources  are 
summarized,  paraphrased  or  extended.  Students 
do  research  and  write  reports  that  can  include  a 
table  of  contents  and  section  headings. 
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LEVEL  5 
Storytelling 


Age:  8 


AManalrtd  his  Gold 
Onc£  v^pon  a  time     there  wcxS  an  old 
man   who  had  \o+s  of  gold  He  had  so 
fnouch  qold   tha4  he  had  +o  buy  seven 
models  afid  sl-of-P  oil    -Vhe  rnone/  in  the*. 
As   +Ke-  Aays     pa^  WeAotf  more  and  mom 
rr\oncf   because  some  one    Kept  op  stealvfvg  it 
He   ^CrV   so  mad   -VlnotV  he  ca\led  the 
army  and  told  them  +n  c^+  all  the 
peopeA    in  town    &nd  pu*  them  in  "Hie  durcjip . 
So  the  arrny   go+  all  the  peopel  and 
"fo^al  them  in  the  d&ngirv    One  rugh+  when  he 
was  ectVing    he  got  a  good  idea .  He  weri  -to 
his  wtfe  and  &tirm  going  *fo  giie  \be  morey 
to  cJhenty  ^o  the  ne*t  day  he  gaoe  the 
monevi  to  cherity  and  f  reei  rh^  psopei  of 
the  town  and  thef  all  lived  happily  o&r 
ClJW. 
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The  title  indicates  what  the  story  is  about. 

The  story  here  is  built  on  a  series  of  important  ideas 
centering  around  an  old  man  and  his  gold. 

Within  the  framework  of  a  traditional  tale,  the 
writing  focuses  on  a  theme  of  money  and  happiness 
that  connects  the  introduction,  events  and  conclusion. 

The  plot  is  built  around  the  actions  and  internal 
responses  of  the  main  character. 

Through  the  responses  of  the  old  man  to  the  story 
situations,  a  change  in  attitude  of  the  main 
character  is  shown. 

Words  spoken  by  the  old  man  develop  plot  and 
character. 

Sentence  beginnings  are  varied. 

Related  ideas  are  combined  within  sentences,  using 
conjunctions  and  appropriate  punctuation. 

Descriptive  nouns  such  as  "dungin",  and  verbs  such 
as  "tossed"  and  "stuff'  assist  the  reader  in  forming 
visual  images. 

Sentences  are  grammatically  correct,  having  correct 
pronoun  referents  ("motels-them")  and  consistent 
verb  tenses. 

Frequently  used  vocabulary  words  are  spelled 
correctly  here. 

Temporary  spellings  such  as  "peopel",  "dungin", 
"cherity"  allow  the  flow  of  ideas  to  continue. 

The  manuscript  writing  is  consistent  in  style  and 
orientation. 
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LEVEL  5 
Personal  Experience 


Fun      0f\  Ice 
Om  JjLuAdoujL  juuc  juJ&rCt  fa   the   /J&duinx} 

xjst,  JjgJJt  JJtu/spxi&nA   &Uhs  JLcvUA /\tfvL   A&tt 
frncHu-  ajutucUa   OUA;  -fed^-       G/rdu,    0-    Coupit 
at  pi&fJjL  Jnjxd.   /Jk/citiiA   Act  me*  faoxt  ^smrvu 
pjubfih    ynnaJkmcf  JL&dA  cund    jurmponri^ 
a/voanrvd  on,  tAt  /yrv&jj.        Un  trvu  rumJz 
vlKsJvOjcJL    AjOuula  cufud  piddjud  Cfanru^, 
fiuMSVCh   /rvdt   £&  M*U.        dome   of  UA 
pM  a  let  cuAd   jjbud.     cucassaa   tfab  ^cx. 
JUJkju  JbuJUUX*.      OUU   that  cotdd  Jk  hwAd 

OplWieofi    tut.  AasdL   plcutA,  ujt.JrwA 
Ahxdjud  and  coc  J\aA  JLouu^vud.    UjL   Aad 
AG  srnJucJh    Jmsa  JjscuJJua,   XJwdt  aajcqM. 
jjjiHjdd  MJ&  Z&  cLe-  xJt  aqcum. 

H+E    END 
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The  writer  retells  a  series  of  events  that  are  part  of  a 
personal  experience. 

The  theme  of  natural,  easy  fun  together  is  the  thread 
connecting  the  introduction,  development  and 
conclusion. 

The  title  Fun  On  Ice,  gives  an  indication  of  this  focus. 

In  the  unfolding  of  this  narrative,  sensory  details  are 
provided  in  the  phrases  ".  .  .we  felt  the  wind  agenst 
our  faces  (and)  the  soft  snow  under  our  feet." 

Simile  is  used  to  compare  the  children's  sliding  to  the 
travelling  of  a  bullet. 

Internal  and  external  responses  of  the  characters 

are  a  part  of  this  narrative.  These  are  outwardly 
expressed  by  the  people  "jumping,  laughing, 
shouting",  and  inwardly  by  the  final  reflections. 

The  listed  actions  are  delineated  by  commas. 

Sentence  beginnings  are  varied. 

Related  ideas  are  combined  using  conjunctions  and 
appropriate  punctuation. 

Verb  tense  is  consistently  in  the  past,  and  pronoun 
referents  are  correct. 

Words  with  common  spelling  patterns  and  frequently 
used  vocabulary  words  are  spelled  correctly. 

The  flow  of  writing  is  kept  going  by  using  an 
approximate  spelling  for  the  word  "agenst". 

The  student's  cursive  writing  is  consistent  in  style 
and  orientation. 
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LEVEL  5 
Opinion 

Age:  8 


S  a  Vine*     Our       Earth 

X      tk'mk    <\   v'S  important  rKvr  y,c  attjom  ,n  to  tr/  t°  saVe 
our   ETaH'h'r^ere  are  rnanv  ways  that  we  can  raoKe    o 
ditTerenfie. 

Thenr   is  veryUfHe  of +hc  carf  h's  wa^r  thctt-  is  drv^abt, 
So  vwe  need  to  cleQn  Vr  Mp  ard  S0-^  l*-  Ve  can  taVc.  showers  i'nSred 
o{  bccfhc  ancj  turn  off  etcher.  Wc  shooSdrVr  durnp    p©'Sonu&  chcr*hCo\s 
down  tho  cA rain  because  theV  wMl  poUute-rhc  rvvcri,  lakes  &nd.  Srrea**\s 
which  ts  where  we  get  our  d/mVino  Water  -frott. 

Our  land  is  oe++ino  polluted  by  Qa*-baoe  and  cKer^\cjaU . 
We  Cac\  recycle  ancl  compost  *>o  \bak  -rherc   Is  less  ^arbaoe  ooir»a 
to  the  /andrpill.  'Try  nor  -f-&  use-  batteries,  >buf  if  youao/fake.  -Hfc 
used  ones  tt>  a-to/ic  rouun4  up. 

Our  am  l*»  beiro  polluted  fy  90Sfes,  chem\ca\s  ^^vl  -rurnify 
■*oss*»l  ■Puds.  Don't  use  your  can  tnat  much  because  H"  wV|  put 
out  carbon  monoXlde  which  is  bad  "for- the  air.  "£f  "the  plftOt  ;©« 
ar*e  901(^9  *•>  /S  cloSc  enou^A,  waKor  ride  a  bite  there.  Try 
to  use  fluorescent*  light*  bulbs  instead  of  rvonnal  ane*s  because 
thes;  HSff  much.  IcSS  cnerg**  ^V  tucnihe*  off  +he  UqWs  \A/h< 


en 
re 


v£>  u  do  n't  need  thero  and  r^  Turning  otr  the  T.V.  \a>  hen  you'  r 
not  wcrteniiry  "it,  you.  save  eftcr^y  and  lcs5  carbon  is  put  irtotHe  air. 

X  "think  that  we  can  a\l  nV*Xe  ad^fforwvaz.  fh  "rrjyj'yto  somc 
our  written,  Iqndandoiln. 

if  we  +r|X"re>  use  less  wa"V«r  in  our  hones,  there  will  be 
enough  woder-fb  dr  i*nlC    Reduce,  reuse  ard  reeyele  4©  maKe 
legs  gas b©5>e.  Turning  sff  lia^rts  ctra\jiash»r^  wjrrh  co(d  vvaVer 
•viR  save  energy  o-nd   put  ieS5  car  bon  ififo  -rheQir; 

X-Twe  aV\   try -to  do  these  f  hin^^^^'yctoy,  there  AAont 
oe  as  much  pol(.utior\  or  waste . 
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M.6 
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B 

The  writer  presents  a  persuasive  argument  that  is 
logically  supported. 

The  purpose  to  persuade  is  evident  in  the  clear 
presentation  of  things  for  the  reader  to  consider. 

The  title  makes  an  attention-getting  statement  that 
provides  an  indication  of  what  is  to  come  in  the 
composition. 

The  practical  suggestions  given  as  part  of  the  support 
on  the  issue,  indicate  that  this  is  a  topic  beyond  just 
personal  interest  but  within  immediate  experience. 

The  introduction,  development  and  conclusion  of  the 
argument  are  connected  by  the  theme  of  concern  for 
our  environment.  Each  of  the  paragraphs  deals  with  a 
specific  part  of  the  argument  and  begins  with  a  topic 
sentence. 

The  paragraphs  are  indented,  which  assists  in  seeing 
the  organization  and  in  comprehension. 

Ideas  to  support  the  argument  are  connected  by  cause 
and  effect  relationships. 

Related  ideas  are  combined  or  coordinated  within 
sentences,  using  conjunctions  and  appropriate 
punctuation. 

Sentence  beginnings  are  varied. 

Commas  are  used  to  delineate  ideas  or  objects  in  a 
list. 

Consistent  verb  tenses  and  correct  pronoun 
referents  make  sentences  grammatically  correct. 

Descriptive  nouns  and  verbs  are  used. 

Expression  of  ideas  is  kept  flowing  through  the  use  of 
temporary  spellings  for  "poisonus"  and  "insted", 
with  "insted"  being  self-corrected  later  in  the 
composition.  The  word  "difference"  is  also  self- 
corrected. 

Other  vocabulary  words  are  correctly  spelled, 

including  contractions  and  possessives. 

Manuscript  writing  is  consistent  in  style  and 
orientation. 
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FEATURES  OF LANGUAGE:  LEVEL 6 

At  level  six,  students  write,  read  and  listen  with 
the  ability  to  determine  validity  and  relevance  of 
information  and  detect  bias,  prejudice  and 
stereotypes.  Dialogue,  flashback  and 
foreshadowing  are  used  to  develop  character  and 
plot,  create  anticipation  and  provide  clues  and 
insight.  Both  external  and  internal  responses  of 
character  are  revealed  as  the  story  unfolds. 
Students  focus  on  and  support  important  ideas 
related  to  topics,  themes  or  concepts.  They  use  a 
variety  of  sentence  structures  (simple,  compound 
and  complex)  to  suit  particular  purposes. 
Comparison  and  contrast,  and  inductive  or 
deductive  reasoning  are  used  in  linking  related 
thoughts  and  information.  Simile  and  metaphor 
enhance     expression.  Exaggeration, 

understatement  and  incongruity  are  some  new 
ways  of  creating  humour.  In  revising  and 
editing,  students  begin  to  eliminate  redundant 
and  unnecessary  words  and  information. 

Application  of  familiar  language  conventions 
carries  on.  Students  continue  to  use  and  refine 
already  developed  spelling  and  handwriting 
skills.  They  use  paragraphs  and  quotation 
marks  to  indicate  new  speakers,  colons  and 
commas  in  lists,  and  appropriate  punctuation 
and  conjunctions  when  combining  related  ideas. 
Sentences  have  consistent  verb  tenses  and 
correct  pronoun  referents.  At  level  six,  students 
begin  to  use  semicolons  and  quotation  marks  for 
quotes  and  titles  and  prefixes  in  their  writing. 

Students'  use  of  language  continues  to  move 
beyond  the  familiar  and  informal.  They  select 
and  write  on  topics,  ideas  or  themes  of  interest  to 
wider  audiences,  often  making  formal 
presentations  of  their  logically  supported 
opinions.  They  write  formal  letters  such  as 
requests,  letters  to  the  editor,  and  complaints, 
using  conventional  formats.  They  express 
viewpoints  that  may  be  contrary  to  popularly 
accepted  opinion.  Students  can  write  and  speak 
from  the  perspective  of  a  person  outside  an 
incident  or  look  at  a  personal  experience  in  light 
of  its  significance  as  a  memoir.  They  paraphrase 
and  summarize  information  and  synthesize  what 
they  know  to  form  generalizations.  Students 
present  research  findings  and  write  reports, 
which,  at  this  level,  include  subheadings  and  a 
bibliography. 
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LEVEL 6 
Storytelling 
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A&xcL  lv  $  cum  outturn  /tyuajc/^  /&&  /q&l  J&l  thl>  AAjr&~  Ji&  Ajj&ik. 
ajt^  /TTUJ-  f&t&L&t&iL)  &&  S?  tKj&jJLd  jOJsL  £&  &UJC;  W*0"  X&H* 

yVrn.  sruet  auAjl  9  CAnru  J&JkjL  tiU^Ajuhfr  jfoooMjcj^Ajeduje, 
/mot^L  &UH  aJUx&L.  1  w 

dLLUASUAt   dijLAJLcJXQf^. 

' '  "iA)Jvur^  <duLcLu-  o&L  ^rueyru.  Sua,  /met/uA.  >Ux>J±jjocuL£urei, 
-£&\,Jvu^.  ft SfXk  /xtrrjL  -f0^  OULfxpaA.  cUasu !'   CIluLu  cits >  Jwc 
y&jfjniA,  /cmacL  X&bl  truths  aJm^dt  JuA^je4cxJu&nfrucLcLu.. 

UjQaCLl  i\uur^  C&aJLct  tfJvzuC  /Xj  fiu-tffuj?''  u  u 

*/)UA^lu&^jfjtethAJlfJMd  .         fn 

^fattyi  $?*<*  Ae^O**  &  £&*-  "&**&  JutKJathtK,. 
Jurryy,  thjL H/1SH  POF&fT* 
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N.10 


M.8 
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M.5 


M.6 


D.5 


M.9 


M.IO 
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Included  in  the  structure  of  this  imaginative  story 
are  the  elements  of  setting,  problem,  internal  and 
external  responses  of  the  characters  and  resolution/ 
conclusion. 

The  story  structure  is  connected  through 
development  of  the  theme  of  kindness  being  rewarded. 

The  relationships  among  the  setting,  events, 
characters  and  ideas  are  explicit  throughout  most  of 
the  story,  with  the  appearance  of  the  wish  puppy  being 
an  implied  relationship  that  is  left  to  the  reader  to 
decide. 

Tommy's  mother's  explanation  about  what  the  magic 
ring  can  do  provides  a  clue  to  what  could  be  included 
in  the  story  ending. 

Dialogue  is  used  to  advance  plot  and  develop 
character. 

Paragraphs  and  quotation  marks  indicate  new 
speakers. 

Similar  or  parallel  ideas  are  combined,  using 
conjunctions  and  appropriate  punctuation. 

Various  sentence  structures  are  used  to  create 
desired  effects. 

Sentences  are  grammatically  correct  with  consistent 
verb  tenses  and  correct  pronoun  referents. 

The  typographical  features  of  underlining  in  the 
title  and  capital  letters  in  the  conclusion  are  used  for 
emphasis. 

Frequently  used  vocabulary  words  are  spelled 
correctly,  with  self  correcting  for  "possession". 

Awareness  of  spelling  pattern  possibilities  is  evident 
in  the  attempts  at  spelling  "possessions". 

Handwriting  is  consistent  and  legible. 
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The  student  relates  a  personal  experience  of 
significance  as  the  starting  point  for  his  or  her 
reputation  as  a  comedian. 

In  line  with  the  assumed  role  of  comedian,  the  student 
writes  for  the  combined  purpose  of  entertaining  and 
informing,  and  presents  a  positive  attitude  toward 
humour. 

This  extended  narrative  is  built  around  the  writer's 
internal  feelings  and  external  responses  to  eating  a 
jalopino  pepper. 

The  writing  is  focused  on  important  events  that  led 
up  to  the  student  being  considered  a  comedian. 

Humour  is  a  part  of  the  composition  in  the  visual 
images  created  by  the  similes. 

The  understatement,  "It  was  good  exercise",  is  also  a 
technique  used  to  create  humour. 

Dialogue  with  quotation  marks  is  used  to  move  the 
narrative  to  its  conclusion  and  establish  the 
character's  reputation. 

Deductive  reasoning  is  an  underlying  link  in  the 
story,  as  the  flow  of  ideas  indicates  that  the  writer  ties 
certain  events  to  his  or  her  becoming  a  comedian. 

A  variety  of  sentence  structures  are  used  to  create 
particular  effects. 

Some  temporary  spellings  are  used  ("marvolous", 
"tounge")  to  keep  ideas  flowing. 

Spelling  skills  are  under  control,  as  most  of  the  words 
are  spelled  correctly. 

The  cursive  handwriting  is  consistent  in  style  and 
orientation. 
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LEVEL  6 
Persuasive  Argument 


Age:  12 
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The  question  being  discussed  is  given  in  the  title  of 
this  logically  supported  argument  and  is  of  interest 
to  general  audiences. 

The  author  opens  the  essay  by  expressing  the 
personal  viewpoint,  recognizing  that  this  viewpoint 
may  be  contrary  to  popular  opinion. 

The  essay  is  focused  on  providing  support  for  the 

student's  own  point  of  view  and  ideas. 

The  purpose  of  the  writer  is  to  persuade. 

Right  from  the  beginning,  the  writer  establishes  a 
feeling  of  Tightness  and  confidence  in  accomplishing 
this  purpose. 

The  suggestion  that  ".  .  .they  would  feel  rotten  and 
their  hearts  would  be  crushed  .  .  ."  demonstrates 
deductive  reasoning  in  applying  experiences  with 
emotions  to  lack  of  financial  support  by  Canada. 

The  writer  makes  a  generalization  by  applying  what 
he  or  she  knows  and  believes  to  a  new  situation; 
"When  our  athletes  go  to  the  Olympic  Games,  it  helps 
promote  peace  and  friendship  between  all  countries 
and  it  brings  all  of  the  countries  together." 

The  suggested  feelings  of  the  athletes  and  responses 
of  peace  and  friendship  for  world  countries  are 
internal  ones  and  an  important  part  of  the  argument. 

A  variety  of  sentence  structures  has  been  used  to 
achieve  persuasive  effects. 

In  combining  related  ideas,  conjunctions  have  been 
used,  along  with  appropriate  punctuation. 

Sentences  are  grammatically  correct,  with 
subject/verb  agreement  and  consistent  pronoun 
referents. 

The  word  "challange"  is  a  temporary  spelling  to 
keep  ideas  flowing. 

Spelling  and  handwriting  are  under  control. 
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FEATURES  OF  LANGUAGE:  LEVEL  7 

Language  at  level  seven  is  well  into  the  realm  of 
critical  thinking  and  effective  communication  for 
expanded  purposes  and  audiences.  In  speaking 
and  writing,  an  identifiable  underlying  theme  or 
mood  now  emerges  and  the  role  of  point  of  view 
in  influencing  communication  is  recognized. 
Students  still  focus  talk  and  writing  on 
important  aspects  of  topic,  theme  or  story  and 
provide  logical  and  firm  support  for  opinions  and 
ideas.  They  use  a  variety  of  techniques  including 
dialogue,  flashback  and  inferences  to  develop 
character  and  plot  and  show  relationships 
between  setting,  events  and  character. 
Foreshadowing  is  used  to  increase  anticipation 
and  provide  clues  to  story  outcomes.  Internal 
responses,  connections  and  implications  are 
important  aspects  of  student  compositions.  Ideas 
are  linked,  using  comparison  and  contrast  or 
inductive/deductive  reasoning.  Word  choices 
show  use  of  descriptive  words  and  phrases, 
including  idioms  and  colloquialisms.  At  this 
level,  literary  devices  of  metaphor, 
personification  and  synecdoche  begin  to  appear 
in  the  writing  and  talk.  Humour  can  be 
incorporated  through  exaggeration, 
understatement  and  incongruity.  Unnecessary 
or  redundant  information  and  words  are 
eliminated  during  editing  and  revising. 

Students  continue  to  apply  familiar  conventions 
and  refine  them  to  fit  language  at  this  level. 
They  continue  to  use  a  variety  of  types  of 
sentences  that  are  appropriately  punctuated, 
grammatically  correct  and  produce  desired 
effects.  Correct  punctuation  as  well  as 
paragraphing  and  quotation  marks  are  used  in 
written  dialogue.  Several  ideas  can  be 
coordinated  and  subordinated  within  sentences. 
Word  analysis  skills  are  effectively  used  to  assist 
in  reading  and  writing;  the  most  recently 
acquired  skill  being  use  of  semicolons  and 
prefixes  from  level  six.  Spelling  and  both  cursive 
and  manuscript  writing  are  well  in  hand. 

Students  continue  to  use  language  in  ways  that 
have  become  familiar  over  the  levels.  They  write 
stories,  formal  letters,  persuasive  arguments, 
reflective  descriptions  and  memoirs.  They  can 
retell  a  series  of  events  with  an  outside 
perspective,  paraphrase,  summarize,  generalize 
and  write  reports  with  subheadings  and  a 
bibliography. 
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LEVEL  7 


Storytelling 
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LEVEL  7 

Storytelling 
(Transcribed  Version) 


Why  Me? 
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Ring!  Cammidge  High's  bell  rang.  "Hurry  up  we're  going  to  be  late!"  yelled  Levi  to  Tommy  as  they 

ran  up  the  school  steps. 

It  was  a  hot  sunny  day  in  the  little  town  and  the  school  had  no  air  conditioning.  Levi  was  strutting 

down  the  hall  of  Cammidge  High  acting  as  if  he  knew  everything  and  everybody.    He  was  a  real 

show-off.  Tommy,  on  the  other  hand,  was  quite  a  shy  boy  and  taged  a  long  behind  Levi. 

The  day  passed  quickly  and  before  Levi  and  Tommy  knew  it,  they  were  sitting  beside  each  other  in 

science  class.  Today  they  were  doing  an  experiment  on  taming  a  rabbit. 

The  science  lab  looked  like  it  had  not  been  cleaned  in  years!!  Everything  was  thrown  all  over  the 

place!  It  was  complete  kaos  with  a  capital  K!! 

Tommy  and  Levi  were  put  in  a  group  together.  "Great,"  Levi  thought,  "this  is  the  last  period  of  the 

day  and  something  just  has  to  go  wrong!" 

You  see,  Levi  didn't  really  like  Tommy,  he  just  pretended  to. 

"Wow,  what  a  warning."  Tommy  whispered  to  Levi.   The  warning  for  the  experiment  was  that  if 

you  spilled  the  chemical  substance  that  you  are  making,  you  could  turn  into  a  rabbit. 

"Ya  right!"  Levi  said  unconvinced  but  still  not  too  loudly. 

Levi  and  Tommy  had  been  fighting  all  period  so  far  and  it  wasn't  working  out  so  well.    Just  as 

Tommy  was  about  to  put  the  chemical  on  the  rabbit,  Levi  yanked  it  out  of  his  hand.  All  of  a  sudden 

there  was  a  loud  "BANG!" 

Tommy  looked  around.  Noone  had  seemed  to  have  heard  it.  "Levi?"  Tommy  asked.  There  was  a 

pull  at  at  Tommy's  pant  leg.  He  looked  down  and  almost  screamed.  There  was  Levi,  now  a  little 

tame  rabbit.  Somehow,  Tommy  had  to  get  him  out  of  class! 

It  turned  out  that  the  class  had  been  let  out  early  so  Tommy  had  been  able  to  sneak  Levi  out  of  class 

by  hiding  him  under  his  shirt. 

At  Tommy's  house  Tommy  was  talking  to  Levi  up  in  his  room.  "Levi,  how  am  I  going  to  turn  you 

back  to  normal?"  Levi  replied  "Well,  maybe  there's  a  substance  that  can  change  me  back!" 

"You  can  talk!"  Tommy  said,  shocked.  "Yes,  I  can  talk.  Now,  we  have  to  get  to  that  science  lab!" 

Levi  said,  wanting  to  get  there  quickly. 

So,  back  at  Cammidge  High,  Tommy  and  Levi  were  trying  to  get  back  into  the  lab.  Finally  Tommy 

opened  a  window  and  sneaked  in.  Tommy  flipped  through  some  of  the  experiments  and  found  the 

one  on  taming  a  mean  rabbit.   On  the  back  of  that,  there  was  a  transforming  experiment.    They 

decided  to  try  it.  They  first  found  all  the  things  for  it  and  then  mixed  it  together. 

It  was  funny,  there  was  no  fighting.    Maybe  it  was  because  Levi  couldn't  do  anything  but  Levi 

sensed  some  real  friendship. 

Soon  it  was  all  prepared.  The  instructions  said  that  Levi  had  to  drink  this  pink  bubbling  stuff.  So 

Levi  drank  it  willingly.  "Yuck!!"  Levi  exclaimed,  but  soon  he  was  his  old  self  again. 

"Thanks  . . .  friend."  Levi  said  shyly. 

It  was  all  over  and  Levi  and  Tommy  were  true  friends.  Now  all  they  have  to  do  is  explain  to  their 

science  teacher  why  their  rabbit  isn't  tamed!! 
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A  mood  of  anticipation  and  wondering  is  set  up  in  the 
title  and  in  statements  like  ".  .  .  something  just  has  to 
go  wrong!" 


The  story  structure  includes  internal  and  external 
responses  that  indicate  an  attitude  change  in  one  of 
the  characters. 

This  is  not  a  complete  surprise  to  the  reader,  for  the 
change  is  foreshadowed  by  an  earlier  comment,  "It 
was  funny,  there  was  no  fighting." 

Dialogue  is  used  between  the  boys  to  develop 
character  and  advance  plot. 

As  the  characters  speak,  their  conversation  is  marked 
with  quotation  marks,  correct  punctuation  and 
paragraphing. 

Early  in  the  story,  the  writer  sets  up  a  contrast 
between  Levi  and  Tommy. 

As  the  story  progresses,  insight  into  these 
characters  is  provided  by  what  they  say  and  do,  or 
what  is  said  about  them. 

Humour  is  incorporated  into  the  story. 

The  use  of  hyperbole  in  "The  science  lab  looked  like  it 
had  not  been  cleaned  in  years!!",  presents  an 
exaggerated  picture  of  the  lab. 

The  relationship  between  the  warning  on  the  bottle 
and  what  happened  when  Levi  yanked  the  bottle  out  of 
Tommy's  hand  is  left  for  the  reader  to  infer. 

Particular  effects  are  created  by  the  use  of  a  variety  of 
sentence  structures. 

Several  ideas  have  been  coordinated  and 
subordinated  within  some  sentences. 

Underlining  the  title  and  indenting  paragraphs  are 
typographical  features  used  to  assist  the  reader. 

Spelling  and  handwriting  are  under  control. 
Editing  while  writing  resulted  in  the  correct  spelling 
of  "pretended". 
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This  piece  of  writing  is  a  narrative  based  on  personal 
experience  and  the  subsequent  inward  reflection  of 
the  writer. 

A  variety  of  sentence  structures  are  used  to  create 
particular  effects. 

Descriptive  words  and  phrases  help  to  create  visual 
images  and  mood. 

The  mood  is  one  that  reflects  the  writer's  conflicting 
senses  of  awe  and  fear. 

Ideas  are  linked  through  comparison  and  contrast 
and  deductive/inductive  reasoning. 

The  personification  of  night  in  ".  .  .  the  dark  of  night 
crept  up"  provides  an  added  dimension. 

Stated  and  implied  relationships  between  the 
setting,  events  and  ideas  develop  the  conflicting 
feelings  about  the  July  night. 

Both  the  external  response  of  watching  the 
fireworks  and  the  internal  conflict  between  fear  and 
awe  are  an  important  part  of  the  narrative. 

Dependent  upon  the  writer's  point  of  view  when 
describing  things  in  the  narrative,  a  particular  feeling 
can  be  sensed. 

"Then  there  was  a  loud  pop  that  would  scare  anyone 
out  of  their  skin.",  is  an  example  of  the  use  of 
hyperbole,  for  the  sake  of  effect. 

In  the  descriptive  sentence  "PINK,  GREEN,  PURPLE, 
RED  and  all  the  colours  filled  the  sky.",  commas  are 
used  to  delineate  the  listed  colours. 

Spelling  skills  are  under  control. 

Cursive  writing  is  consistent  in  style  and 
orientation. 
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LEVEL  7 
Persuasion 
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The  title  sets  a  focus  for  the  argument  and  connects 
the  opening  statements,  development  and  conclusion. 

Important  ideas  are  given  in  support  of  the  theme, 

dangers  of  using  drugs  to  get  ahead  in  sports. 

This  theme  is  of  interest  to  a  wide  audience. 

Based  on  previous  knowledge  about  people,  health  and 
sports,  the  student  makes  some  generalizations. 

The  strong  statements  create  a  mood  or  tone  of 
seriousness  and  conviction  and  indicate  that  the 
writer  is  not  concerned  whether  or  not  this  personal 
point  of  view  may  differ  from  that  of  others. 

The  ideas  are  linked  by  various  techniques 
including  consequences  and  inductive/deductive 
reasoning. 

A  variety  of  sentence  structures  has  been  used  to 
combine  ideas  and  create  particular  effects. 

In  making  this  presentation,  the  student  coordinates 
and  subordinates  ideas  within  sentences. 

Sentences  are  grammatically  correct  with 
consistent  verb  tenses  and  correct  pronoun  referents. 

An  underlined  title  and  indented  paragraphs  are 
typographical  features  that  make  the  writing  easier 
to  follow. 

Appropriate  use  of  words  such  as  "humiliation, 
suspicion,  consequences"  enhance  the  composition  and 
indicate  that  the  writer  recognizes  the  meaning  of 
words  encountered  in  reading  and  listening. 

Removal  of  the  word  "known"  demonstrates  editing  to 
eliminate  redundant  words. 

Words  used  in  the  composition  are  spelled  correctly. 

Cursive  writing  is  consistent  in  style  and 
orientation. 
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DISPLAY  OF  LANGUAGE  SAMPLES: 
POST-LEVEL  7 

Some  students  in  elementary  school  use 
language  skills  beyond  level  7  on  the  language 
learning  continuum.  Following  are  displays  of 
student  language  that  demonstrate  a  further 
level  of  performance.  Descriptors  for  these 
samples  are  located  in  the  English  Language 
Arts  Program  of  Studies:  Junior  High  Schools. 
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POST-LEVEL  7 
Storytelling 


Soft  Landing 


It  was  a  warm  fall  day  and  group  of  neighbour  kids  gathered  in  the  vacant  lot  to  have  a 
game  of  baseball.  Next  door  was  a  large  old  house.  In  the  house  lived  an  old  lady.  All 
the  kids  knew  she  was  very  mean,  but  they  always  chose  to  play  there  anyway.  Several 
boys  and  a  couple  of  girls  had  already  been  up  to  bat.  Now  it  was  Roger's  turn.  The 
pitcher  let  the  ball  go.  Roger  swung.  It  was  a  great  hit,  but  not  a  great  landing,  as  the 
ball  crashed  through  the  glass.  Everybody  stood  there  petrified.  "What  are  we  going  to 
do  now?"  asked  on  of  the  boy's.  "Run!"  yelled  another.  At  that  the  whole  group 
scattered.  Roger  header  for  home,  ran  into  the  front  door  and  flopped  onto  the  couch, 
breathing  heavily. 

"What's  the  matter?"  His  dad  asked.  At  first  Roger  was  hesitant  to  tell  him,  but  finally 
he  told  his  father  all  about  the  ball  game,  the  broken  window  and  his  quick  retreat.  His 
father  just  shook  his  head  and  said,  "My  boy,  I'm  ashamed  of  you." 

"Why?" 

"Because  you  ran  away." 

"Well,"  said  Roger,  "all  the  others  ran,  so  I  ran  too." 

Quietly  Roger's  dad  got  up  and  took  his  coat  from  the  closet.  He  took  Roger  by  the  hand 
and  started  for  the  door.  "Where  are  we  going?"  asked  Roger. 

"To  Mrs.  Green's  house,"  replied  his  dad. 

"And  you  are  going  to  apologize." 

"Oh  no!"  Roger  wailed.  "Lots  of  other  kids  have  broken  windows  there  and  none  of  them 
ever  had  to  apologize!" 

"But  you  are  going  to,"  said  his  father.  There  was  nothing  Roger  could  say,  so  he 
meekly  followed  his  father  over  to  Mrs.  Green's  house.  All  the  way  there  Roger 
imagined  all  the  mean  things  Mrs.  Green  would  do  to  him!  The  list  was  a  long  one. 

As  they  arrived  at  Mrs.  Green's  house,  Roger  walked  reluctantly  up  to  ring  the  door  bell, 
and  Mrs.  Green  opened  the  door.  Roger  trembled  from  head  to  toe,  but  Mrs.  Green  just 
smiled  and  said,  "Hi." 

Roger  started  to  talk  and  the  words  came  pouring  out.  "I'm  the  boy  who  broke  your 
window  this  morning  and  I  am  very  sorry.  I  will  pay  for  a  new  window  if  you  like." 

Mrs.  Green  smiled  at  Roger  again  and  said,  "That's  very  nice  of  you  to  come  back  and 
apologize.  The  window  is  insured,  but  I  would  appreciate  if  you  and  your  father  could 
help  me  cover  the  window  with  a  piece  of  board  until  the  window  can  be  repaired." 
Roger  was  relieved  when  he  and  his  father  had  completed  the  job  and  said  good  bye. 

As  they  started  back  toward  home  Roger's  dad  asked,  "How  do  you  feel  now?"  to  which 
Roger  replied,  "I  feel  like  I  could  jump  clear  over  the  moon!" 
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POST-LEVEL  7 
Personal  Experience 


The  Combine 


It  was  the  first  day  of  the  harvest  season 
when  mom  came  knocking  at  my 
bedroom.  She  came  to  inform  that  dad 
was  going  to  teach  me  how  to  use  the 
combine  since  we  had  so  much  land. 
We  lived  on  a  farm  in  southern  Alberta. 
I  wasn't  that  thrilled  about  the  idea  since 
my  dad  and  I  never  really  talked  a  lot. 
The  only  time  he  communicated  with 
me  was  when  he  was  instructing  me  on 
how  something  worked.  Instruction 
seemed  to  be  his  only  form  of 
communication  as  far  as  I  was 
concerned. 

So  I  woke  up  early  the  next  morning 
ready  to  listen  to  instruction  carefully. 
Dad  was  not  one  who  liked  to  repeat 
himself. 

I  met  Dad,  and  I  observed  him  carefully. 
He  didn't  look  much  more  excited  than  I 
did.  There  was  something  in  his  eyes 
that  told  me  today  was  going  to  be 
different.  I  think  Dad  though  so  to 
because  when  we  neared  the  combine 
his  eyes  lit  up  like  a  school  boy's.  He 
loved  farming.  It  had  been  his  father's 
life,  his  life  and  probable  would  be  my 
life  too. 

We  both  walked  around  to  the  door  of 
the  combine.  "You're  driving,"  he  said 
to  me. 

"I  don't  know  how  to  though,"  I 
protested. 

"I  know,  that's  why  we're  here,"  he 
informed  me. 


"I  can't  though!"  I  don't  know  how!"  I 
yelled.  Immediately  regretting  my 
choice  of  words.  The  word  "can't"  was 
not  in  my  father's  vocabulary  nor  did  he 
allow  it  to  be  in  his  childrens. 

As  I  reluctantly  climbed  up  onto  the  seat 
I  felt  a  sharp  pain  hit  my  bottom.  Dad 
didn't  tolerate  my  kind  of  language. 
This  was  not  a  good  start.  But  I  wasn't 
going  to  let  Dad  get  the  best  of  me. 

I  sat  in  the  driver's  seat  and  turned  the 
key  in  the  ignition.  The  engine  roared  to 
a  start  and  I  let  it  idle  a  bit.  I  found  out 
that  Dad's  instructions  were  more 
personal.  He  seemed  to  forget  about 
my  little  incident  a  while  before.  Thank 
goodness.  He      understood      my 

cowardliness.  It  shocked  me  that  he 
could  be  his  sensitive.  After  all  these 
years  of  waiting  for  my  father  to  actually 
open  up  to  me  I  found  he  was  a  lot  like 
me.  He  had  not  had  a  father  figure  look 
up  to  either.  He  apologized  for  not 
being  there  for  me  in  my  more  difficult 
times.  He  was  not  aware  of  how  much 
a  boy  needed  a  caring  father  for  he  had 
never  had  one.  His  father  was  too 
involved  in  his  farming  and  forgot  about 
caring  for  his  family. 

Finally  after  all  the  sleepless  nights  and 
lonesome  days  I  had  a  man  to  respect, 
trust  and  love.  After  that  the  combine 
became  a  place  that  we  could 
communicate  mentally. 
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DEMONSTRATIONS  OF  A  MIXTURE  OF 
LANGUAGE  LEVELS 

Following  are  language  samples  that  exhibit  a 
mixture  of  levels.  It  is  not  unusual  for  a 
language  sample  to  demonstrate  specific  learner 
expectations  from  more  than  one  level;  in  fact,  it 
is  likely  the  norm.  A  particular  level  or  levels 
may  be  demonstrated  by  many  of  the  specific 
learner  expectations  in  a  sample,  but  to  identify 
these  as  the  level(s)  of  performance,  would  not 
fully  describe  the  language.  Recognition  of  the 
mixture  of  levels  is  important. 
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Storytelling 
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SLE 


LEVEL  (S) 


SLE  DESCRIPTION 


H.9 


N.9 


M.l 


1     2     3    4     5    6     7 


H.8 


H.10 


H.6 

G.3 

G.4 

H.7 

N.10 

M.3 

M.6 

F.5 

M.IO 

M.ll 


The  dramatic  title  creates  interest  and  indicates  what 
is  to  come  in  the  story. 

The  story  structure  is  one  of  setting,  problem, 
responses  of  the  characters,  and  a  conclusion  that 
leaves  the  situation  up  in  the  air. 

Although  the  introduction,  development  and 
conclusion  are  connected  by  the  thread  of  the  escaped 
boa,  the  method  of  relating  the  story  is  more  one  of 
introducing  and  elaborating  on  a  series  of  things 
that  are  happening. 

Information  about  Boiy's  prior  actions  increases 
understanding  of  the  plot  and  the  potential  in  the 
boa's  behaviour. 

The  relationship  among  the  broken  cage,  the 
screaming,  the  author's  concern  and  the  bitten  people 
is  left  as  an  implication. 

Humour  is  created  by  the  author's  inserted  comments 
that  play  on  words. 

The  common  simile  "as  white  as  a  ghost"  helps  to  put 
a  point  across. 

The  writer  creates  visual  images  for  the  reader 
through  the  descriptive  phrases  used  in  relating 
events. 

A  feeling  of  anticipation  and  anxiousness  is 
communicated  throughout  the  story. 

Dialogue  in  the  opening  sentence  and,  later,  the 
indirect  speech  of  the  telephone  operator  advance  the 
plot. 

Parallel  ideas  are  combined  within  sentences,  using 
appropriate  conjunctions  and  punctuation. 

Past  verb  tense  is  consistent,  and  a  few  pronoun 
referents  are  correct,  but  more  work  needs  to  be  done 
with  referents  before  this  skill  is  at  level  5/6/7. 

A  number  of  temporary  spellings  are  used  to  keep 
the  flow  of  ideas  going.  Spellings  of  "tiped"  and 
"emptyed"  indicate  that  the  student  needs  assistance 
with  application  of  knowledge  of  common  spelling 
patterns  and  therefore  does  not  consistently  perform 
beyond  level  3. 

Many  other  frequently  used  vocabulary  words  are 
spelled  correctly. 
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Personal  Experience 
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SLE 

LEVEL  (S) 

SLE  DESCRIPTION 

H.9 

N.3 

1.4 

G.4 

F.2 

M.5 

M.3 

M.6 

F.5 

E.4 

M.9/10 
M.ll 

12     3    4     5     6     7 

The  title  gives  an  indication  of  what  is  to  come  in  the 
composition. 

The  writer  retells  a  personal  experience  of  house 
hunting  with  his  or  her  family  as  an  anecdote. 

The  writing  is  organized  around  the  topic  of  the 
house  the  family  looked  at. 

The  description  of  the  features  of  the  house  helps  the 
reader  to  form  visual  images. 

The  student  experiments  with  words  and  sentence 
structures. 

In  doing  this  experimenting,  the  student  has  used 
varying  sentence  beginnings. 

Complete  sentences  are  used  and  marked  with 
capitals,  periods  and  exclamation  marks. 

There  is  subject/verb  agreement  in  person  and  in 
number. 

Temporary  spellings  are  used  to  keep  ideas  flowing. 

These  attempted  spellings  indicate  that  the  student  is 
beginning    to    make    use    of    sound/symbol 
relationships,  although  there  are  some  instances 
where  confusion  is  evident. 

A  number  of  frequently  used  vocabulary  words  and 
common  spelling  patterns  are  not  yet  correctly 
written  (e.g.,  "thers,  littel,  whent,  hase,  iven,  hop") 
even  though  other  words  do  appear  correctly,  so  the 
student  does  not  consistently  function  beyond  level  3. 

Handwriting  shows  a  beginning  consistency  in  size, 
shape,  orientation  and  spacing  of  letters  within  words. 
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Opinion 


Opinion  Essay 
Opinon:  (top  slice  of  bread) 
David  Suzkuki  is  a  Japanese  -  Canadian.  He  was  put  in  a  internment  camp 
beacause  of  this.  I  think  David  Suzuki  should  not  have  been  put  in  camps. 

Proof:  (peanut  butter) 
The  reeson  I  think  this  is  because:  the  Suzuki's  did  not  do  anything  in  order  to 
be  put  in  a  internment  camp.  They  are  also  as  much  as  a  Canadian  as  we  are 
(they  were  all  born  in  Canada.  David,  his  mom  and  dad  and  his  sisters.  They  may 
look  different,  but  don't  we  all  look  different?).    We  are  soppose  to  have  a 
country  that  treats  people  equally,  and  at  this  time  they  didn't. 

Conclusion:  (bottom  slice  of  bread) 
When  they  moved  David  Suzuki  (and  his  family)  they  took  away  all  there 
belongings  and  there  property.  After  the  War  the  government  did  not  give  thier 
belongings  or  property  back.    Long  after  the  war  the  government  did  send  an 
apology  and  money  (anough  to  replace  whatever  was  taken. 
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SLE 


LEVEL  (S) 


SLE  DESCRIPTION 


M.l 


1 

2 

3 

4 

5 

6 

7 

L.l 
1.4 

N.8 
M.2 

F.2 

M.5 
M.6 

F.5 

M.10 


M.9 


The  sandwich  template  indicates  the  "introduction, 
proof  and  conclusion"  set-up  expected  at  levels  5  to  7. 
However,  the  writer  has  really  just  introduced  an 
opinion  and  elaborated  on  it,  giving  some  personal 
reasons. 

The  writer  expresses  a  personal  viewpoint  on  the 
topic  of  the  treatment  of  the  Suzuki  family  and 
organizes  the  composition  around  this  topic. 

Since  the  situation  is  not  one  the  student  has 
personally  experienced,  he  or  she  provides  support  for 
a  personal  opinion  on  a  topic  of  interest  to  a  general 
audience. 

Use  of  the  connective  "because  of,  shows  recognition 
of  cause  and  effect  relationships  as  one  of  the  ways 
to  link  ideas. 

The  variety  of  types  of  sentences  and  the  use  of  colons 
and  parentheses,  shows  an  experimentation  with 
sentence  structures. 

The  sentences  have  varied  beginnings. 

Subjects  and  verbs  agree  in  person  and  in  number, 
as  do  pronouns  and  nouns.  However,  it  is  not  always 
clear  to  which  noun  the  pronoun  is  are  referring;  e.g., 
"they". 

Temporary  spellings  are  used  to  keep  the  ideas 
flowing.  These  spellings  reveal  a  mixture  of  things 
about  the  student's  language,  as  indicated  in  examples 
for  the  next  two  SLEs. 

The  spelling  of  "differant",  "anough",  "sopposed"  show 
an  application  of  spelling  patterns  (double  letters 
and  the  "ough"  pattern).  However,  some  vowels  used 
in  these  words  may  suggest  that  in  follow-up  writing 
conferences,  attention  should  be  given  to 
pronunciations  of  particular  words. 

In  the  spelling  of  words,  performance  ranges  from 
correct  spelling  of  such  words  as  "internment"  and 
"apology"  to  approximate  spellings  for  "their" 
("there",  "thier").  With  this  range,  it  is  not  possible  to 
identify  the  span  of  levels  for  this  SLE  when  looking 
only  at  this  one  writing  sample. 

Since  this  student  has  used  a  computer,  handwriting 
cannot  be  assessed.  However,  it  can  be  noted  that 
keyboarding  skills  show  a  control  of  spacing  and 
location  of  letters 
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